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Background Results

- “Excellence in clinical teaching requires knowledge National Benchmark Survey
and skills beyond that of one’s clinical specialty”(1) e Sixty-five (65) responses, representing approximately 1/3 of US
« A study performed in 2008 found student ratings for medical schools, were received for the national survey.
five different dimensions of clinical instruction e Respondents represented predominantly Faculty Development
increased significantly across the population of Directors or Deans of Faculty Affairs offices. Importance of varied education formats
faculty who participated in a workshop on basic . . Self study modules that could be done when time permitted would be more helpful and
instructional skills (2) e Less than 1/3 of schools responding had formal requirements for accessible.

) ) ) ) fa cu It ar t| C| 3 t|0n |n FDT Totally unrealistic to think that we can attend these sessions in the middle of the workday.
« Little is known about requirements aimed at yPp P '

Qualitative Themes
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Can all the videos and didactic presentations be more readily available with a single link?

improving knowledge and skills related to teaching e For those with formal requirements, faculty were overall neutral or
for health profesgions facu|ty_ positive about the requirement. S dvtariable support for FDT requirement
. . . . ould not be mandatory.
* The purpose of this StUdy was to examine the ° There was also a Wlde range Of h()u rs and activities necessa ry to It's an arbitrary requirement that isn't applicable to a large number of faculty.
. . . . . | think this a good and fair requirement.
Fatl?hal tl'?ntqscape and faCUItty percepltlzns %f our Sat|5fy the reqUIrement, and Consequences for non'Comp“ance. Tgis is really important because it highlights skills needed to be an effective
ocal institution’s requirement associated wi : : o educator.
g s o e For those who didn’t have a requirement, 41% saw value in it and
faculty development pertaining to teaching in _ o _ .
medical education. would consider the addition of a requirement in the future.
Does your medical school On a scale of 1-5, how positively do your faculty C.C;.?
have a requirement that view this requirement?
faculty must participate in 60.00% £0.00%
Met h 0) d ) professional development 50.00% - .
specifically related to... 40.00% CO NC I usions
National Benchmark Survey 3%‘28% Ve . e This study helps establish a national
o e @ | benchmarkforthestatus o pofessiona
. S y 59 LS © l(otatal 2 3(eura) 4 5(very development in teaching initiatives in medical
have a requirement for faculty participation in 0 positively) positively) . . _
professional development related to teaching, and education and reveals information on how to

VTCSOM Faculty Survey

If yes, to describe the requirement. _ ,
e 294 VTCSOM faculty completed the internal survey regarding the FDT

« Descriptive statistics were used to analyze the

optimize and/or improve our own FDT
requirement.

findings. requirement. . e
e Over 40% of individuals either agreed or strongly agreed that the FDT FoieniEl I|m|tat|.ons a.r.e IO\,N response rate ,
. buted heir effecti q 41% and the manual identification of faculty affairs
VTCSOM Faculty Survey requirement contributed to their effectiveness as an educator (41%), deans for distribution of the national surve
. An electronic survey was then distributed to all enhanced their teaching knowledge (49%), and enhanced their ability v

faculty within VTCSOM to gauge perceptions of the to recognize the needs of learners (49%).
faculty development requirement related to e When asked to share other thoughts about the FDT requirement, four EIerences

i . . 1. Chen, H. C., Fogh, S., Kobashi, B., Teherani, A., ten Cate, O., & O’Sullivan, P. (2016).
teaChmg (FDT) qua litative themes emerged . An interview study of how clinical teachers develop skills to attend to different level
 Qualitative themes from open-ended comments learners. Medical Teacher, 38(6), 578-584.
ined it tivelv b ht https://doi.org/10.3109/0142159X.2015.1073238

Were examinea ierative y by research team E— 2. Notzer N, & Abramovitz R. (2008). Can brief workshops improve clinical

members. — instruction? Medical Education, 42(2), 152—-156. Retrieved from
http://search.ebscohost.com/login.aspx?direct=true&db=c8h&AN=105754240&site=ed
s-live&scope=site
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