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Take the Teaching
Perspectives Inventory!

* Think of ONE INSTANCE of teaching
over the past 2 months

e Could be ANYTHING - a day on the
wards, a session in the classroom, a
chalk talk, etc... itis just important to
think about ONLY ONE INSTANCE of

your teaching while you fill out the
inventory.

https://www.teachingperspectives.com/tpi/



At the end of this session, participants
should be able to:

1. Situate their own beliefs, intents,
and actions within a teaching
framework to guide design and
execution of educational
activities

Objectives 2. Create improvisational activities
that play to their strengths as
teachers

3. Renew their energy and
enthusiasm for teaching
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“Thus, although perspectives
are enacted through actions,
they are far more than the
activities or teaching
techniques used by teachers.
They are the lens through which
we view the world of teaching
and learning.”

D.D. Pratt, “Alternative Frames of
Understanding” in Pratt & Smulders (2016).
Five Perspectives on Teaching: Mapping a
Plurality of the Good. Malabar FL: Krieger.



TPI Profile Sheet

Dominant

45

40

35

30

25

15 Re

TOTAL: 22

Beliefs

Perspective

APPREM = 32

cessive

TOTAL: 32

DEVEL = 41

TOTAL: 41

What you believe about teaching and learning.

Intentions What you try to accomplish in your teaching.

Actions

What you do when you're teaching.

NURTUR = 27

TOTAL: 27

S0OC REF = 20

essive

TOTAL: 20

Perspective totals on
or abowve this line are
DOMINAMNT for youl.

Mean: 28.4
SD: 7.6

Perspective totals on
or below this line are
RECESSIVE for you.
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Figure 3.3 ADevelopmental Perspective







“I wanted learners to better know the mechanisms
of common drugs used in psychiatry, so | created
an interactive comic book about the characters
“Glutamate Gwen and Dopamine Dan” and
distributed this to learners to use during the
psychiatry lecture series, and compared their
scores on the psych shelf exam to a historical
cohort”

Which perspective is my method most compatible
with?

1) Developmental
2) Apprenticeship
3) Social Reform
4) Transmission

)
)
)
5) Nurturing



“We wanted to help learners apply concepts in Evidence
Based Medicine, to their decision making on the wards, so we
had them watch “sketchy EBM” videos followed by classroom
activities where they had to work in groups to answer
challenging questions that simulated real-life dilemmas, and
debate their answers with each other. We followed them on to
the wards to see if their test-ordering behaviors changed.”

Which perspective is our method most compatible with?

1) Developmental

N

Apprenticeship

W

Transmission

N

)
)
) Social Reform
)
)

o1

Nurturing






You are rounding on a patient with interstitial lung disease, and you and the team
are discussing that the patient has “dry” rales. The medical student on the team

asks how you can tell the difference between “wet” and “dry” rales. Which of the
perspectives are represented by the responses below?

1)

You ask the student: “How do the words “wet” and “dry” relate to lung
diseases?” as an entrée into probing the student’s past knowledge to help
them discover their way to working knowledge of the pathophysiology
underneath wet and dry rales.

You and the student both listen to the patient’s lungs, you have the student
describe what they are hearing, and Kou tell them what you are hearing, and
how the sound comes about, given the patient’s pathology.

You answer: “Dry rales generally sound like velcro, and wet rales generally
sr?.und like blowing bubbles through a straw. At home tonight, try these two
things out.”

You ask the student what experience, if any, they have with hearing high and
low frequency sounds. The student responds that they were in marching band
through high school and college. You and the student make a plan for them to
google “wet” and “dry” rales and check out sound recordings on the internet
tonight, and come back tomorrow with a musical metaphor from their past
experience that they can use to discern types of rales on rounds.



Gather and
Explore Ideas

Honor
Respecting and actively
listening to each
person’s contribution.

b

Mark
Directing attention to
someone else’s
contribution.

Paraphrase
Concise restatement of
previous comment.

4

Summarize
Restating the aggregated
ideas of
previous speakers.

i

Devil’s Advocate
Examining alternate choices
when uniform consensus
exists.

&

Extend and
Develop Ideas

Unpack
Explaining in detail how a
team arrived at a
decision.

d

Build
Adding to statement of
previous speaker.

Elaborate
Adding supporting and
non-supporting facts and
rationales.

X

Link/Combine
Put ideas together. Articulating
links between ideas Incorporating
multiple sources
into asingle idea.

Gof

Respond to Questions
with Questions
Redirecting student questions
away from instructor.

Compare and
Validate Ideas

Defend/Challenge
Defending your reasoning
and challenging the reasoning
of others.
Compare/Contrast
Examining rationales to
articulate similarities and
differences.

Assumptions
Uncovering what is believed
to be true without proof?
Complications
Uncovering difficulties with
rationales
or ideas.

Clarify
Explaining in
greater clarity or detail.
Simplify
Explaining by eliminating
extraneous detail.

Support/Verify
Gathering, organizing and
considering of supporting

evidence, including
considerations of evidence quality.

Redirect/Park
Gently guiding conversation away
from non-productive directions.

Interrupt/Refocus
Directing attention to other
thematic elements.

Integration
Consolidation
Take - Aways

Emergent Consensus
Convergence on decisions and
supporting rationales.

Generate Specific Examples
Creating examples that apply
concepts and incorporate
personal experience.

Create General Rules
Drawing out the general
principles and developing
tentative "rules of thumb”,

Making Predictions
Considering what might happen
as a result of particular idea in
particular scenario.

Articulate limits of applicability
Considering to what degree
does context affect the
applicability of
the idea?
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